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ACCESSIBILITY (AND DISABILITY) PLAN 
 
 
Statutory duty of the school 
 
The Disability Discrimination Act 1995 (DDA) as amended by the SEN and Disability 
Act 2001 specifies that schools must not treat children less favourably for a reason 
associated with their disability and must take reasonable steps to avoid putting them 
at a disadvantage.  Once the plan has been published the school has a duty to 
implement it and allocate adequate resources to it. 
  
Aims 
 
This Accessibility Plan identifies how, over time, the school intends to increase the 
access to all areas of school life for students with disabilities. Its aims are to: 
 
a) increase the extent to which disabled pupils can participate in the curriculum, 
b) improve the physical environment of the school for the purpose of increasing 

the extent to which disabled pupils are able to take advantage of education 
and benefits, facilities or services provided or offered by the school, and 

c) improve the delivery to disabled pupils of information which is readily 
accessible to pupils who are not disabled.  The information should be made 
available within a reasonable time and in ways which take account of the 
pupils' disabilities and any preferences expressed by them or their parents. 

 
Definition of Disability 
 
The DDA defines a disabled person as someone who has a physical or mental 
impairment which has a substantial and long-term adverse effect on his or her ability 
to carry out normal day-to-day activities.  
 
The definition includes a wide range of impairments, including hidden impairments 
such as dyslexia, autism, speech and language impairments and ADHD provided the 
effect on the person’s ability to carry out normal day-to-day activities is substantial 
(more than minor or trivial) and long-term (12 months or more). 
 
One or more of the following normal day-to-day activities may be impaired by a 
disability: 

• mobility 

• manual dexterity 

• physical co-ordination 

• continence 

• ability to lift, carry or otherwise move everyday objects 

• speech, hearing or eyesight 

• memory or ability to concentrate, learn or understand 

• perception of risk or physical danger. 
 



The Equality Act 2010 definition of disability 
 
Generally, impairments have to meet the statutory requirements set out in section 6 
and Schedule 1 to the Equality Act 2010 and associated regulations. 
The Equality Act 2010 definition of disability is usually considered cumulatively in 
terms of: 
 

• identifying a physical or mental impairment; 

• looking into adverse effects and assessing which are substantial; 

• considering if substantial adverse effects are long term; 

• judging the impact of long term adverse effects on normal day to day activities. 
 
Statutory guidance on the Equality Act 2010 definition of disability has been 
produced by the Office for Disability Issues (within the Department for Work and 
Pensions) to help better understand and apply this definition - 
http://odi.dwp.gov.uk/docs/wor/new/ea-guide.pdf 
 
The clear starting point in the statutory guidance is that disability means ‘limitations 
going beyond the normal differences in ability which may exist among people’. 
 
‘Substantial’ means ‘more than minor or trivial’. Substantial adverse effects can be 
determined by looking at the effects on a person with the impairment, comparing 
those to a person without the impairment, to judge if the difference between the 
two is more than minor or trivial. 
 
‘Long term’ means the impairment has existed for at least 12 months, or is likely to 
do so. 
 
‘Normal day to day activities’ could be determined by reference to the illustrative, 
non-exhaustive list of factors in pages 47 to 51 of the statutory guidance relating to 
the Equality Act 2010. (Study and education related activities are included in the 
meaning of ‘day to day’ activities.) 
 
The guidance from the Office for Disability Issues referred to above illustrates the 
factors which might reasonably be regarded as having a substantial adverse effect on 
normal day to day activities. Factors that might reasonably be expected not to have 
a substantial adverse effect are also provided. 
 
Factors that might reasonably be expected to have a substantial adverse effect 
include: 
 

• persistent and significant difficulty in reading and understanding written 
material where this is in the person’s native language, for example because of a 
mental impairment, a learning difficulty or a sensory or multi-sensory 
impairment; 

• persistent distractibility or difficulty concentrating; 

• difficulty understanding or following simple verbal instructions. 

http://odi.dwp.gov.uk/docs/wor/new/ea-guide.pdf


Factors that might reasonably be expected not to have a substantial adverse effect 
include: 

• minor problems with writing or spelling; 

• inability to fill in a long, detailed, technical document, which is in the person’s 
native language without assistance; 

• inability to concentrate on a task requiring application over several hours. 
 



Strategic aim  
To increase the extent to which disabled pupils can participate in the curriculum 

Priorities 
a.  

Targets  Strategies Outcomes Timeframe Success Criteria 

Short     

To train staff in anxiety 
management and mental 
health issues in order to 
improve support for students. 

School undertaking 
Attachment and 
Trauma Aware 
Education Settings 
accreditation 
 
Selected staff 
completing Mental 
Health First Aider 
Programme 
 
Close working links 
between PSC and 
CAMHS-Mental 
Health Forum and 
Parent & Carer Events  
 
PSC workshopping 
with Tutors and 
Learning Coaches to 
develop whole-school 
mental health 
wellbeing. 
 
Review and amend 
‘Help Card’ system to 
be more bespoke and 
specific to each pupil.  
 

School – through the 
expansion of staff 
with basic 
understanding in 
mental health 
needs, will be able 
to manage lower 
level anxiety in-
house, at an early 
stage, reducing the 
number of students 
who develop severe 
anxiety. 
 
Help strategies such 
as ‘Help Card’ will be 
more targeted and 
efficient in 
supporting specific 
needs of individuals. 

Completion for ATAS course 
work Summer 2021 
 
Audit of school in reference to 
ATAS criteria – Summer 2021 
 
Roll out of whole school ATAS 
strategies Sept 2021- July 2022 
 
Key members of staff 
complete Mental Health First 
Aider Programme – Summer 
2021. 
 
Rollout of workshops from 
Summer 2021- Summer 2022. 
 
 

Students able to access 
support for early/ low level 
anxiety and mental health 
needs. 
 
Staff are able to identify 
students with possible 
emotional/mental health 
needs and intervene or direct 
as appropriate. 
 
 
Fewer students are referred 
to external provision such as 
CAHMS or Rowhill for anxiety 
based problems. 



Medium     

To ensure that all disabled 
pupils have equal access to 
and are equally represented in 
enrichment activities 

Collect data on the 
participation of 
disabled pupils in 
after school clubs and 
extracurricular 
activities.  Evaluate 
and identify under 
representation.  
Create strategies for 
removing barriers. 
Proactively inform 
and promote 
activities. House 
teams to be held 
accountable for 
uptake from disabled 
students. 

School will have a 
clear understanding 
of issues which 
might preclude 
disabled pupils from 
participating in 
extracurricular and 
enrichment activities 
 
All barriers to 
participation will be 
removed 

Monitoring system established 
to check participation levels by 
summer 2022 

There will be equal access to 
extracurricular and 
enrichment activities 
 
Representation will be 
proportionally in line with 
non-disabled pupils   

Long term     

Students with mobility 
difficulties, particularly those 
with wheelchair or walking 
frame needs will have optimal 
access to all classrooms on 
their timetable 

To complete the 
number of automatic 
opening doors in 
buildings 
 

Pupils with mobility 
difficulties will have 
full and comfortable 
access to timetabled 
classrooms 

All external doors except 
Sports Hall now have 
automatic opening systems. 
 
Sports hall door remains to be 
done. 

All buildings will be 
independently accessible to 
all pupils. All furniture 
arrangements in classrooms 
will make accommodation for 
efficient access to those with 
mobility difficulties 

Pupils with significant auditory 
difficulties will be supported 
through technology in 
accessing all learning 
environments 

Use of technology, 
including audio 
induction loop 
systems and portable 
personal listening 
devices 
 
Staff training in the 
use of the technology   

All teaching areas 
including the main 
hall, will have 
systems which allow 
access for those with 
auditory difficulties 

In place- mobile system held in 
Business Manager’s office. 
 
Check that loop in new School 
Hall has been reinstated and is 
working Summer 2021.  

Pupils with auditory 
difficulties will be able to 
access the spoken word in all 
main teaching areas including 
the halls. 



 

Strategic aim B 
To improve the physical environment of the school for the purpose of increasing the extent to which disabled pupils are able to take advantage 
of education and benefits, facilities or services provided or offered by the school 

Priorities 
b.  

Targets  Strategies Outcomes Timeframe Success Criteria 

Improve the lighting in 
classrooms, corridors and 
other areas students may 
enter 

Progressively upgrade 
the school lighting 
using low 
maintenance, low 
energy LED lighting 
systems 

Upgrade all student 
work spaces with 
modern lighting 
facilities 

All completed except: 
  
Sections of Forest block 
Sections of Science block 
Sections of Dinorben 
Music block 
Pastoral block 
 
To be completed by 2022 

Improvements made each 
academic year to upgrade 
lighting across the remaining 
sections of school 



 
 

 
 

 
 

 
 
 
 
 
 

 
 

Section 1: How does your school deliver the curriculum?  

Question  Yes   No  

Annex A       

Identifying Barriers to Access: A Checklist  

This list should help you identify barriers to access that exist in schools. The list is not 
exhaustive. It is designed to encourage a flexible approach to the further questioning of the 
accessibility of your school.  

Do you ensure that teachers and Learning Coaches have the 
necessary training to teach and support disabled pupils?  
 
 
 

Are your classrooms optimally organised for disabled pupils?  

Do lessons provide opportunities for all pupils to achieve?  

Are lessons responsive to pupil diversity?  

Do lessons involve work to be done by individuals, pairs, groups and the 
whole class?  

Are all pupils encouraged to take part in music, drama and physical 
activities?  

Do staff recognise and allow for the mental effort expended by some 
disabled pupils, for example using lip reading?  

Do staff recognise and allow for the additional time required by some 
disabled pupils to use equipment in practical work?  

Do staff provide alternative ways of giving access to experience or 
understanding for disabled pupils who cannot engage in particular activities, 
for example some forms of exercise in physical education?   

Do you provide access to computer technology appropriate for 
students with disabilities?   

Are school visits, including overseas visits, made accessible to all pupils 
irrespective of attainment or impairment?  

Are there high expectations of all pupils?  

Do staff seek to remove all barriers to learning and participation? 
  
Do staff recognise and allow for inclusion of pupils diagnosed on the 
Autistic Spectrum or with significant Communication and Language 
difficulties? 
 
 

  



 
 Section 2: Is your school designed to meet the needs of all pupils?  

Question  Yes   No  

Does the size and layout of areas - including all academic, sporting, play, social 
facilities; classrooms, the assembly hall, canteen, library, gymnasium and 
outdoor sporting facilities, playgrounds and common rooms - allow access for all 
pupils?  

Can pupils who use wheelchairs move around the school without experiencing 
barriers to access such as those caused by doorways, steps and stairs, toilet 
facilities and showers?  

Are pathways of travel around the school site and parking arrangements safe, 
routes logical and well signed?  

Are emergency and evacuation systems set up to inform ALL pupils, including 
pupils with SEN and disabilities; including alarms with both visual and auditory 
components?  

Are non-visual guides used, to assist people to use buildings including lifts with 
tactile buttons?  

Could any of the décor or signage be considered to be confusing or 
disorientating for disabled pupils with visual impairment, autism or 
epilepsy?  

Are areas to which pupils should have access well lit?  

Are steps made to reduce background noise for hearing impaired pupils such 
as considering a room’s acoustics and noisy equipment?  

Is furniture and equipment selected, adjusted and located appropriately?  

Section 3: How does your school deliver materials in other formats?  

Question  Yes   No  

Do you provide information in simple language, symbols, large print, on 
audiotape or in Braille for pupils and prospective pupils who may have 
difficulty with standard forms of printed information?    
Do you ensure that information is presented to groups in a way which is user 
friendly for people with disabilities e.g. by reading aloud overhead projections 
and describing diagrams?  

Do you have the facilities such as ICT to produce written information in 
different formats?  

Do you ensure that staff are familiar with technology and practices 
developed to assist people with disabilities?   

 


