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Pupil Premium Grant - 3 Year Strategy Statement 

This statement details our school’s use of pupil premium grant (and recovery premium for 
the 2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Court Moor School 

Number of pupils in school  1140 

Proportion (%) of pupil premium eligible pupils 7% 

Academic year/years that our current pupil premium 
strategy plan covers 

2021-22 to 2023-24 

Date this statement was published November 2021 

Date on which it will be reviewed September 2022 

Statement authorised by P Jenkins 

Pupil premium lead P Blagg 

Governor / Trustee lead Paul Glass 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £103825 

Recovery premium funding allocation this academic year £6598 

Pupil premium funding carried forward from previous year £25,080 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£135,503 
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Part A: Pupil premium strategy plan 

Statement of intent 

Court Moor has the highest aspirations for all students and especially those from 

disadvantaged backgrounds. Our challenge is to match our aspirations to the reality. The 

school aims for all disadvantaged students to gain from a Court Moor education with a positive 

Progress 8 score and a diminishing gap between their educational success in comparison to 

their non-disadvantaged peers.   

In line with the whole school drive we want to ensure disadvantaged students not only leave 

Court Moor with a strong sense of success, but a sense of empowerment about controlling 

their future, a sense of purpose driven by their school experience, the sense of adventure to try 

new things and expand their horizons and leave with a strong sense of belonging to the Court 

Moor and wider community. 

At the heart of our strategy, which is responsive to broader challenges and individuals needs, 

are these key activities: - 

High quality, Agile Teaching is embedded across the school alongside mastery maps. This 

focuses on ensuring that knowledge is explicitly taught, understanding checked and that 

teaching responds to and addresses misconceptions. It provides opportunities for students to 

apply knowledge in different contexts. 

Ensuring every Pupil Premium student develops and consistently applies the Observable 

Behaviours of effective learners. 

Achieving a strong sense of belonging with consistently high rates of attendance with arising 

issues being addressed by our Attendance Officer in partnership with families.   

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance data shows that Persistent Absence amongst FSM students is above 
the national average (25.4%) for FSM. Whilst we have proactively worked to 
tackle this (PA was reduced from 43% in March 2021 to 32.4% July 2021), it 
remains a core focus of this strategy. Time off school has significant negative 
impacts on understanding and knowledge retention as shown in assessments. 
Our analysis highlights that it creates gaps in knowledge which prevents 
individuals from developing coherent and secure understanding of 
topics/learning episodes.  
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2 Our assessments have shown that knowledge gaps occur when portions of 

learning episodes are missed due to absence or when misconceptions are not 

identified and addressed in lessons. These negatively affect the attainment of 

disadvantaged students with the affect being particularly acute in cases of high 

absence or if teaching is not responsive to the learning. Mastery maps at KS3 

show that the average gap between the progress of students with above 90% 

attendance and those below 90% attendance is 6% 

3 Our observations show that the approach taken by students to their learning in 

lessons has a direct impact on their learning. Where these self-regulation 

activities are lacking, they result in variable rates of application in lessons (e.g. 

slow to get started, lack of sustained application when completing tasks, not 

acting on feedback). This results in fragmented and insecure learning with lower 

attainment for some. This is compounded for some students by absence. 

Average KS3 effort scores for disadvantaged students are 3.1 whereas non-

disadvantaged are 3.3. 

4 Our diagnostic data shows that reading ages of some disadvantaged students 
in each year group are below their chronological age; in some cases this is 
significantly so. This makes reading and comprehending texts challenging, 
affecting progress across all their subjects. On entry in year 7, 45% of the 
cohort have a reading age lower than chronological age in 2021. 

5 Student voice and parent conversations have shown that when disadvantaged 
students lack a sense of purpose, their levels of effort and focus are both low. 
This is not subject specific and tends to be shown across the curriculum. 
Where intrinsic motivation is not established, it results in lower attainment and 
underachievement. This restricts the choices these students have when opting 
for post-16 courses. 

6 Our observations have shown lower levels of disadvantaged parent 
engagement with school events. This includes not attending Parents’ Evenings 
or Curriculum Information Evenings. This makes it challenging to develop a 
school-home partnership and can adversely affect students’ sense of belonging.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Continue to diminish the difference in 
attainment between disadvantaged and 
non-disadvantaged students increasing 
their sense of success. 

Key Stage 4 results will show that all 
disadvantaged students achieve positive P8 
scores at GCSE with an average attainment 8 
score of 5.2. 

Progress reports show diminishing gap between 
disadvantaged and non-disadvantaged across 
subjects. 
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To achieve high rates of attendance 
across the disadvantaged cohort with 
the persistent absentee rates below the 
national average  

Average cumulative attendance for the 
disadvantaged cohort is 90%. 

Persistent absenteeism rate is consistently below 
20% 

Embed strong self-regulation across the 
disadvantaged student cohort. 

Learner observations and teacher feedback 
demonstrate the observable behaviours of 
effective learners are being demonstrated 
consistently across the cohort.  

Increase reading ages across those with 
lowest scores in the disadvantaged 
cohort. 

Declining % of disadvantaged students with 
reading ages below chronological age by the end 
of Year 7. Further narrowing with progression 
through years 8 and 9 in readiness for GCSE 
courses.   

Develop a strong sense of purpose and 
empowerment across all disadvantaged 
students.  

Progress and effort scores show sustained 
upward trend across disadvantaged cohort with 
year group average scores above 3. 

 

All disadvantaged students have a plan A and B 
for post-16 choices. 

 

Post-16 choices demonstrate across the 
disadvantaged cohort. 

Increasing numbers of disadvantaged 
students engage with extra-curricular 
activities. 

All year 7 disadvantaged students try an 
enrichment activity for at least a term. 

A minimum of 60% of disadvantaged students 
regularly get involved in enrichment activities. 
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This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £39,382 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embed Agile Teaching following the CM Ruck-
Sack model across the whole school. CPD 
focus in 2021-22 on embedding Rucksack 
planning for success with staff split in to 
pyramid planning groups. Focus on planning, 
teaching and reviewing the planning of 
lessons. Star weeks will allow staff to share 
approaches and observe Rucksack being 
applied in different subject areas. All new 
staff will be inducted into Agile Teaching and 
Rucksack planning with CPD to address less 
secure aspects. 

Evidence Basis:- EEF toolkit scores 
impacts of +5 months for mastery 
learning approaches and +8 months 
for feedback. 

 

 

 

1,2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £44,521 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Disadvantaged Progress Lead identifies target 
groups of underachieving disadvantaged 
students using latest progress data. Initially 

starting in Year 11 then moving to Year 10 

the Raising Achievement Lead works with 
individuals with the focus on developing the 4 
observable behaviours of effective learners 
and liaises with specific teachers. On-going 
review of progress through learner 
observations, teacher feedback. Target 
students shared with teachers so they can 
take in-class actions to support development 
of the observable behaviours. 

Evidence Basis: EEF toolkit scores 
7+months progress gain for 
developing metacognition and self-
regulation. 

2,3 

Learning Coach for disadvantaged students 
oversees a virtual tutor group of 10 
disadvantaged students, dropping into 
lessons according to need, focussing on 

EEF Toolkit demonstrates an effect 
size of +4 mnths +8mths for 
feedback and +7 mths for 
metacognitive skills. 

2, 3 
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developing observable learning behaviours. 
LC liaises with teachers regarding progress 
and forms strong links with parents.  

The results of a standardised reading test will 
be used to identify students requiring 
additional reading.   

Alongside a focus across the school on 
reading subject specific texts aloud, we will 
offer weekly 30 minutes breakfast and books 
reading groups for disadvantaged students 
with low reading ages or in specific cases 1:1 
reading sessions.  

Evidence Basis:- EEF toolkit scores 
reading comprehension strategies 
with 6+ months impact on progress. 
GL assessment research (2019) 
showed effect size of 0.7 when 
examining the importance of literacy 
for subject success. Highest effect 
sizes in English Lan, Geography, 
Maths, History 

2,3,4 

Weekly Year 11 school-led tutoring sessions 
in English, Maths and Science. These will be 
small group sessions taught after school by 
subject specialists targeting specific areas of 
knowledge. 

Evidence suggests that, compared to 
their peers who do not receive 
tuition, pupils who receive small 
group tuition may make, on average, 
4 months additional progress (DfE) 

2 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 40002 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Student Welfare Officer: Attendance will 
monitor attendance and undertake daily 
phone calls for absent disadvantaged 
students. They will pursue follow up 
interventions to challenge and addresses 
frequent absence using available attendance 
legal routes alongside pastoral interventions. 
Non-improving cases will be referred to the 
Hampshire Attendance Legal Panel. 

Raising Achievement Lead to work with 
students to develop understanding of 
importance of high attendance and to 
address in-school barriers which contribute 
to student absence. 

Evidence basis: DfE 2016. Students 
with no absence are x2.2 more likely 
to achieve Grade 5+ at GCSE 

1 

A bespoke careers program for 
disadvantaged students will develop a 

clearer sense of direction and instil our high 
aspirations for disadvantaged students. In 
Year 7, this will explore their existing 
aspirations and what achieving those 
involves, linking the key aspects required to 
achieve each role to the skills they develop 
and use in school. In Year 8, they will 
explore sectors of industry to develop a 

Evidence Basis:- Peps McCrea 
(Motivated Teaching) – framing what 
success means and exposing the 
benefits of choices boosts buy in 

5 
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robust understanding of contrasting 
employment sectors linking these to the 
Post-16 pathways. An initial careers 
appointment takes place. In Year 9 the 
focus will be on students identifying plan A 
and B through careers advice meetings. 
These will also provide guidance for 
students when making their GCSE options 
choices. 

Develop a stronger sense of belonging and 
adventure by publicising our broad 
enrichment offer and asking all Year 7 
disadvantaged students to sign-up to trying 
for a term, one enrichment activity from the 
broad range on offer in Year 7.  

We continue to support the attendance of 
enrichment trips amongst the disadvantaged 
cohort to ensure they gain wider cultural 
experiences offering discounts in-line with 
the school charge and remission structure 

Evidence Basis:- EEF toolkit shows 
+2-4mths impact where 
disadvantaged students engage with 
enrichment activities. Peps McCrea 
(Motivated Teaching) links shared 
identity and common ground to  
building belonging and developing 

stronger intrinsic motivation. 

5 

Pupil Premium Lead will work to establish 
constructive relationships with harder to 
reach families to develop a shoulder-to-
shoulder approach feeding in to work 
enabling individual students to develop the 
observable behaviours of effective learners. 
Pieces of Pie agreements will be introduced 

to provide bespoke intervention to address 
organisation, attitude and outlook based on 
need.  When required, they will liaise the 
Director of Inclusion regarding direct family 
support e.g. through our Parent Support 
Advisor or Fleet Phoenix. 

EEF Toolkit shows effect size of +3 
mths where parental engagement. 

6 

Individual welcome meetings will be offered 
to Year 6 families as part of the school’s 
transition program. The meetings will 
establish what the parents want for their 
child, provide an opportunity to discuss any 
learning issues experienced at primary 
school, share how the school works with 
disadvantaged students/families and answer 
any questions.  A PoP (Pieces of Pie) 
agreement form will be covering any specific 
issues which arise. 

EEF Toolkit shows effect size of +3 
mths where parental engagement. 

6 

 

Total budgeted cost: £ 123,905 
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Part B: Review of the previous academic year (2021-22) 

Outcomes for disadvantaged pupils 

This review focuses on the impact of this strategy from commencement in January 2022 to 

December 2022. It is important to note that the headline results detailed here, reflect work 

undertaken with Year 11 students from December 2021 to GCSEs in May 2022 and so more 

time is required to assess the activities on GCSE outcomes. 

GCSE results 2022, the headline progress 8 score for the Pupil Premium cohort was -0.93 

(confidence interval -1.54 to -0.34). In line with DfE guidance, this headline data is not 

comparable with previous years, in part because of the changes made to examinations in 

2022. With progress 8 being a highly volatile measure when applied to smaller cohorts, this 

score was disproportionately affected by two individuals with exceptional circumstances. The 

progress 8 for Year 11 cohort attending Court Moor full time was -0.62. Included in this cohort 

was an individual successfully re-integrated to mainstream during Year 11 from alternative 

provision and 3 transient students who joined the school late. The attainment 8 score was 36.8. 

Whilst drawing comparison between 2019 and 2022 attainment 8 scores is not possible, for 

reference only, the gap in Attainment 8 between disadvantaged and non-disadvantaged in 

2022 remained stable for low prior attaining students, narrowed for middle prior attainers, and 

slightly increased for high prior attainers in school; this has to be viewed against a national 

picture of a widening gap across all levels of prior attainment. 

A cross Key Stage 3, mastery maps indicate average progress gaps have been narrowing. In 

July 2022 reports, in Year 8 the average progress gap was 9% compared with non-pupil 

premiums students (narrowed by 3% compared to the cohort in Year 7) and Year 9 was 6% 

(narrowed from 9% in Year 8). This shows the agile teaching is addressing and narrowing 

gaps.  

Focussed work on observable behaviours with a Year 11 initial trial group of 8 students showed 

effort scores improve between Autumn and Spring Term reports across all subjects for 5 

students, with 2 remaining stable and one declining.  

Increased participation in enrichment activities 20% in 2019 to 60% including clubs and trips in 

2021-22. 

Attendance remains a very high priority. The PA rate in July 2022 was 45%, compared to July 

2021 which was 43%.  

OFSTED in July 2022 concluded that ‘Disadvantaged pupils are well supported with the life 

skills they need to succeed. They are encouraged by their ‘teaching and learning coaches’ as 

well as knowledgeable teachers. The innovative support for these pupils is beginning to have a 

marked impact on their attendance and their performance’. This vindicates the 3 year strategy 

in place and our approach to refining this in response to outcomes. 

. 
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